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Be recpectful of otherg

Be an active participant

[ake care of your needs

Uce electronic devices ac learning toole:

2 devicee if poscible

Paper, pencil, markers...

SO
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Content Objective B ¢
T
[oday I will analyze the lact ceven
components of the STOP® Model and

explore ways to implement them in the
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elagceroom.
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Today I will discuss with my peere

effective ctrategies to promote

content and academic language

development.
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features

2. Concepte linked to ctudents’ backgrounds.

§. Concepte linked to past learning.

7. Key vocabulary emphagized.
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‘when pige Ay’ may we cuggect duck?
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A reader'e " cchema’ —knowledge of the world- providec a
bacic for underctanding, learning, and remembering
facte and ideas found in textce.

Schemata are the reader’c concepts, beliefe, expectations,
procesces —virtually everything from pact experiences-
that are uced of making cence of thinge and actions.
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Studente from culturally diverce background may ctruggle
to comprehend texte and concepte due to a mismateh in

cchemata.

Moct reading material, cuch ag content area texts, relies
on an ageumption of common prior knowledge and

ex,ben‘eu ce.



[ying mnew information to ctudents’ own background
experiences, both perconal (cultural) and academic,

makee the information take on new meaning.

Have you ever...?

How do people usually feel about...?




e

i Links made éeéween/ Paéé fea/uung and 5

R

New. Concepts

It ic important for teacherc to make explicit connections
between new learning and the material, vocabulary, and

concepte previoucly covered in clage.

New information must be integrated with what the

learner already knows.

Uho remembere...? How does that relate to...?



' Thinkng Abost Thepe Jour [
The theme of ¢ Story is he message,

lesson, or mord 4he author wants

bl BEe) 20 Create a virtual anchor chart

1. Go to your content groups.

oy Wi that cupporte your content and
mgm oy language objectives.
e 9n th hor chart on your
W;Y?J’ﬁ’ = 3. Decign the anchor chart on y
Yow did the chaacles qou o dune”| corresponding group clide.

httpe://bit.ly/307iHyX
(3 ‘letter 07 then 2iHyX)
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Effective vocabulary inctruction provides
ALL ctudente opportunities to learn new
words through active involvement with
texte and with each other.
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Vocabiulony Research Findings

1) Studente chould be active in developing their
undersctanding of worde and way¢ to learn them.

1
)

13
1!

2) Studente chould perconalize word learning.
3) Studente chould be immersed in worde.

9) Studente chould build on multiple courcee of
information to learn words through repeated exposures.

Blachowice and Ficher (19580-2000)



Low
comprehension
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Increased

Less reading
struggle
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Less vocabulary

development

[he gap between good and poor readere grows

wider and can lead to drop out.




1. Go to your breakout room (1-14)

2. Read your accigned Academic (focabulary activity, from
your STOP book, pgs. 26-83

3. On Padlet, deccribe how the activity ic conducted

and add a vicual reprecentation:

httpe://padlet.com/kchapa/SIOP3



https://padlet.com/kchapa/SIOP3
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features

10. Speech appropriate for ctudents’ proficiency

levele.
71. Clear explanation of academic tacks.

12. (Jeec a variety of techniques to make

SO

content concepts comprehencible.
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https://ensemble.tetnplus.net/hapi/v1/contents/permalinks/p9D7FgSy/view
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‘The meccage ic clear co that the learner can underctand.

+ (eccong are interecting and relevant.
» Ingtruction follows natural language patterns.

» Input ic provided in cufficient quantity.

W)« There ic appropriate monitoring of errore, cince

over-correction increages ctudent anxiety.
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Comprehensible Input

1. Read the Teacher Speech and Behavior ideas and the
Inctructional Strategiec licted on your STOP Handout,
pg- 16.

2. Check thoge that you have tried in the pact.

3. Draw a ¢tar on 2 ideas that you are willing to try
in the future.

4. Share your ancwer¢ in your breakout room.

,
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Language Stages

Look at TELPAS Reculte and
connect them to the ELPS/
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Intermediate

Beginning
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Composite Rating

* Beginning

* Intermediate

e Advanced

» Advanced High

* Beginning

* |[ntermediate
* Advanced
+ Advanced High

i\( Online 2-12




Lower levele of Englich # (ower levele of cognitive ability

Frequently, thece ctudents can use higher level thinking
ckille in their primary language but have a more
difficult time underctanding the academic

content and expressing their

knowledge in Englich.
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‘;ﬁe Pswer of Cognates

[ a chimica ¢ [a ceienza che ¢tudia Ia

compogizione della materia ed il cuo
comportamento in bage a tale

com,bociz/'one.
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1. Make a lict of 5 academic terme from any content area
2. Work with a partner to combine your licts

3. Write the Spanich tranclation to each word

4. Caleulate the percentage of cognatec you wrote



http://www.realfastspanish.com/vocabulary/spanish-cognates

[echniques for
Making Input
Comprehensible

STOP Handsut
g 17

Region One Educatio

Techniques for Making Input Comprehensible

Givi

ng Directions for an Activity

Model the activity and provide visual/written support.
Present directions in steps.

Be clear, precise, and complete.

Use action verbs in the command (imperative) form (e.g., “Open your books. Look at the
picture of the mainframe.”).

Ask students to summarize the steps.
Give a precise amount of time to complete the assignment.
Circulate around the room to make sure everyone understands what to do.

If some students appear unsure about what to do next, remind them of the list of steps.

ructional Techniq to Make C pts Clear
Use gestures, body language, and pictures.

Provide examples

Preview material.

Allow for alternative expression of ideas.

Use multimedia.

Provide repeated exposure to words, concepts, and skills.

Use sentence strips.

Use graphic organizers.

Use audio texts

Note: Make the connection with your teachers on how to connect Comprehensible Input
and the reading of content area textbooks — see pages 165-166 & the GO on page 170
of your SIOP Manual.

@slop

Page 17
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features

13. Providec ample opportunity to uce ctrategies.

74. Congictent uce of ccaffolding techniques throughout
leccon, accicting and cupporting ctudent underctanding.

15. Uses a variety of questions types, including those that
promote higher-order thinking ckille.



A primary goal of inctruction ic to accict
all ctudente in becoming ctrategic thinkers,

thoce who poscecs a variety of approaches
for colving problems, comprehending complex

texts, and remembering information.
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Quick Jigsaur with examples

Learning Strategies

SIOP Book, pge. 1172-1179
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Peer Accicted

[eacher
Accicted

[eacher
Centered

* Mini-lecture * Practice + Peer modeling
« Explicit + Teaching + Reciprocal teaching
inctruction modeling
‘W + Cooperative learning
X . focu(’fl'on

Student
Centered

*Apply
ctrategiec
during
independent

e
e
Wenl

reading
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Types of Scaffolding Techniques

Verbal ccaffolding
Paraphraging, “think-aloude reinforcing contextual definitione.

Procedural ccaffolding

One-on-one teaching, coaching, modeling, cmall group inctruction, |

partnering, cooperative grouping activities rehearced and

practiced.

Inctructional ccaffolding
Gka/bA/O organizers, questioning techm'quec.
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80,000 quections are asked by teachers every year.
)

_80% of thoce are at the literal or knowledge level.

<100 cademic questions are acked by ctudents

every year.

Encouraging ctudente to recpond with higher level of thinking requires

teachers to conccioucly plan and incorporate questions at a variety of levels.
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Go to your breakout room (1-10)
Chooge a grade, cubject, and conce,bt/ topic to diccucs
Ueing the Reviced Bloome Taxonomy document, develop
one quection per level for the topic celected
Enter your quections on thic (oogle doc:

httpe://tinyurl.com/SIOPbloome



https://tinyurl.com/SIOPblooms
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16. Frequent opportunities for interactione and/for diccuccion between

teacher/ctudent and among ctudente that encourage elaborated
recponces about leccon concepte.

12. Grouping configurations cupport language and content objectives of
the leccon.

18. Sufficient wait time for ctudent recponcge.

79. Ample opportunitiec for ctudente to clarify key concepte in (1 as
needed with aide, peer or (1 text.



net pasdive

Children learn their firet language with the accictance
of adulte and othere who encourage language production
through paraphracing and extending utterances,

&am/ by modeling all kinds of language uce.




Go to your breakout roome (7 people per room)
Each percon chooges one activity that promotes
interaction from the STOP Handout, pgs. #-5.
Each person reads in cilence the activity celected.
Each perscon chares the activity they read.

DO NOT CHOOSE Think-Pair-Share, Jigeaw,
or Mumbered Heade Together!







[eachers muct purposefully plan for a variety
of grouping arrangements during lescone co
that ctudents have an opportunity to use
academic language with partners, cmall
groups, and with the teacher,
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[eacher Rescponsibility

i 1)
Focus Lesson IG/O it

Guided Instruction . Ue do it

: T ,
Collaborative Vou do it togetker”

Independent “ Vou do it alone’

Ctudent Recponcibility ~ Fisher & Frey. 2008 ()




Weait [ime
Length of time that teachere wait for ctudente to

recpond before interrupting, ancwering a question

themeelves, or calling on comeone elce to participate.

Pro 77,b./
50/50 or Phone a Friend
What ic your final ancwer?



Native Language Support

Recearch indicatec that ctudents native language
/¢ a tremendous recource that can facilitate

underctanding of information and concepts.

When inctruction ic delivered in Englich,
Judicious use of native language ic beneficial.
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features

20. Providee hande-on materiale and/or manipulativee for

ctudente to practice uging new content knowledge.

21. Providec activities for ctudente to apply content and

language knowledge in the claccroom.

22. (Jeee activitiec that integrate all language ckille
[/. e. /ictem'ng, c,beak/hg, reaa//ng oand writing }









features

23. Content objectives clearly cupported by leccon delivery.

i
I
,
L% o)

24. Language objectives clearly cupported by leccon delivery.

25. Studente engaged approximately 90% to 100% of the
period: I maintain my ctudents engaged by...

26. Pacing of the leccon appropriate to the ctudente
ability level.










features

272. Comprehencive review of key vocabulary

25. Key concepte reviewed

29. Reqular feedback




What Dses [his Mean?

Carving ic appropriate for moct green
and blue clopec and even come black
clopes. However, if you try to carve

_ through moguls, ecpecially in packed
& powder or corn cnow, you're going to
face-plant.
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What Dses [his Mean?

ic appropriate for most green
and blue and even come black
However, if you try to
through ecpecially in
or youre qoing to




[hece men are carving.


http://i.ehow.com/images/GlobalPhoto/Articles/4551564/carve-main_Full.jpg

Green Slope Blue Slope Black Slope






http://upload.wikimedia.org/wikipedia/commons/4/4c/Encore_at_mt_ellen.jpg

Corn Snow Face Plant



<

h

you’re going to face-plant.



http://i.ehow.com/images/GlobalPhoto/Articles/4551564/carve-main_Full.jpg
http://upload.wikimedia.org/wikipedia/commons/4/4c/Encore_at_mt_ellen.jpg




Hold up paper Hands up when ready
White boards Thinker’s chin
Personal Chalkboards Stand up when ready

Responses

Answers on cards Put your pen on your
paper when ready

All eyes on teacher

Open hand/closed hand Rank with your fingers
Thumbs/Pens up/down Rank with your arm
Number wheels Line up according to

Green card/red card response

(7]
Q
=
o
<
O
)
=
=
©
=

Move to the corner/spot Knocking/clapping/

cheering

v
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